
 

School report 
 

 
 

 
 

Hunslet Moor Primary School 
Fairford Avenue, Leeds, West Yorkshire LS11 5EL 

 
Inspection dates 28–29 November 2018 

 

Overall effectiveness Good 

Effectiveness of leadership and management Good 

Quality of teaching, learning and assessment Good 

Personal development, behaviour and welfare Good 

Outcomes for pupils Good 

Early years provision Good 

Overall effectiveness at previous inspection Good 

 

Summary of key findings for parents and pupils 
 
This is a good school 

 
 The inspirational headteacher and senior 

leadership team hold high expectations for all. 

They lead by example. With a clear moral 
purpose, they successfully motivate staff to 

give of their best. The school has a positive 
culture and staff morale is high. 

 Parents hold the school in high esteem and 

value senior leaders’ commitment to the 
community. 

 The personal development and welfare of 

pupils is a strength of the school. The school, 
rightly, places a very strong emphasis on 

ensuring that pupils are safe. Pupils develop 
the mental strength and resilience they need to 

overcome barriers to learning. 

 Pupils make good progress in each phase of 
the school. From starting points that are much 

lower than is typical, the proportion that reach 
the standards expected for their age is 

increasing. Disadvantaged pupils and those 
with special educational needs and/or 

disabilities (SEND) also make good progress.  

 Effective teaching leads to pupils’ good 
progress in English and mathematics. 

Additional support helps weaker pupils to grasp 
phonics and develop reading skills. An on-site 

unit helps pupils who joined the school recently 

to catch up quickly.  

  Occasionally, the expectations placed on some 
pupils are not high enough, particularly the 

most able.  

 While the teaching of reading has improved, 

there remains work to do. Not all adults in 

school are trained to teach reading to the same 
level. 

 The curriculum is a strength of the school. In 
the refurbished building, interesting topics and 

themes capture pupils’ imagination. Pupils 

come to school excited to learn and this has a 
positive effect on their attendance.  

 Pupils feel safe and well cared for. They are 
confident that, should bullying occur, it will be 

dealt with quickly and effectively. 

 Children make a good start in the early years. 
Teachers address children’s language and 

communication needs quickly. However, 
leaders recognise that even more could be 

done to help parents to support the teaching of 

phonics. 

 The governors provide a strong strategic 

direction and oversight. They have driven and 
managed the complex building programme 

with tenacity. As a result, the project has 

successfully delivered their aims. Governors 
hold leaders to account for the quality of 

education effectively. 
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Full report 
 
What does the school need to do to improve further? 
 
 Eradicate variations in the quality of teaching, so that pupils make consistently strong 

progress by ensuring that: 

­ all staff have the highest expectations of what pupils can and should achieve 

­ the effective practice evident in most teaching is systematically shared across all 
year groups. 

 Continue to improve the teaching of reading across the school by: 

– building on the strong and effective practice in the early years and key stage 1 

– training all adults in school to teach reading effectively 

– ensuring that all areas of the early years environment are rich in opportunities to 
develop and extend language 

– providing more opportunities for parents to understand the teaching of phonics and 
early reading approaches, so that they are better placed to support their children as 
readers. 
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Inspection judgements 
 

Effectiveness of leadership and management Good 

 
 The school is very well led. The headteacher inspires those around her and instils her 

values of self-belief and high expectation. She is a strong force for good, within both 
the school and the local community. She is trusted, respected and valued by staff, 
parents and pupils.  

 Leaders have worked relentlessly and have successfully transformed the school since the 
previous inspection. They have a clear sense of moral purpose and are determined to 
improve outcomes for pupils at Hunslet Moor. Recently, they have skilfully managed a 
complex building and expansion programme that has resulted in a modern, fit-for-
purpose learning environment. This new build contributes significantly to pupils’ learning.  

 Senior leaders share the strong vision for teaching and learning and communicate this 
well. All staff understand it clearly. This has increased expectations of pupils and staff. 
As a result, there is now much greater consistency in teaching and learning and 
improved outcomes for pupils throughout the school. 

 Leaders make regular checks on the quality of teaching and learning and provide 
precise feedback for staff. This is having a positive impact and improving teaching and 
learning. The monitoring helps to identify, inform and focus training needs for the 
whole school and for individuals. Tailored professional development is ensuring that the 
quality of teaching and learning continues to improve. However, a small amount of 
teaching remains inconsistent. Leaders are taking effective action to bring about the 
required improvements.  

 Leaders have created a culture where staff feel empowered to try new approaches and 
take a lead across the school. They continually support each other and share what 
works. This means that teaching, learning and assessment are continually improving. 
For example, the introduction of a whole-school approach to support pupils to improve 
their writing has been successful. There is a clear consistency in the way teachers use 
these new techniques and rates of progress have increased as a result. 

 Phase leaders, many of whom are new to post as the school grows, are developing 
well. They are bringing a sense of urgency to making improvements. They are 
increasingly contributing to improving teaching and raising standards in their areas of 
responsibility. They make accurate assessments of pupils’ learning. Their work within 
the local alliance of schools makes sure that assessments of pupils’ learning are agreed 
with other schools and areas reliable as possible.  

 Parents are overwhelmingly happy with the education that their children receive. 
Parents felt that their children are safe, happy and well looked after. Parents welcome 
the visibility of staff at the start and end of the school day. They are very clear about 
the importance of pupils arriving at school on time. One parent told an inspector that 
the school was improving ‘in leaps and bounds’. Another commented, ‘onwards and 
upwards’. Many parents spoke positively about the progress that their children make 
and the support provided for them. 

 Pupil premium funding is spent thoughtfully and ensures that disadvantaged pupils are 
supported effectively. Pupils supported by this funding have opportunities to take part 
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in all that the school has to offer. They are well supported by skilled staff who address 
the gaps in their knowledge and skills in English. Senior leaders and staff have a good 
awareness of the barriers to learning and the challenges that this group of pupils faces. 
As a result, the progress of disadvantaged pupils is better than that of non-
disadvantaged pupils in the school.   

 The physical education (PE) and sport funding is used effectively to support pupils’ 
participation and enjoyment in sport. The wide range of after-school sports clubs such 
as dance, boxercise, skipping and basketball are popular. Many pupils take part in 
sporting events and competitions with local schools and at a nearby stadium. 
Opportunities to participate in physical activities at lunchtime have contributed to 
pupils’ good behaviour and provided opportunities for older pupils to share 
sportsmanship qualities.  

 The school has highly effective systems in place to identify and assess pupils with 
SEND. Their needs are addressed in a variety of ways, including high-quality teaching, 
extra support in class and specialist interventions from school staff. Additional funding 
to support pupils with SEND is managed well. 

 Although pupils’ attendance is below the national average, leaders have implemented a 
wide range of strategies to combat this. The importance of good attendance is 
promoted well with pupils and parents. Links with the community are supporting 
positive relationships between home and school. These links are successfully improving 
attitudes to attendance, particularly during religious festivals. Additionally, leaders do 
not shy away from taking firm action, such as issuing penalty notices, if required. 
Consequently, pupils’ attendance has more recently improved. Leaders are committed 
to securing and sustaining the improvements made so far.  

 Pupils’ spiritual, moral, social and cultural development is promoted strongly. Pupils are 
taught the difference between right and wrong and know how to conduct themselves 
appropriately. Relationships across the school are respectful, particularly with regard to 
pupils’ backgrounds or religious beliefs. Pupils follow instructions and understand the 
importance of school rules. Pupils who struggle to manage their own behaviour receive 
immediate support and benefit from individual plans created for them. As a result, the 
behaviour of these pupils improves over time.  

 
Governance of the school 

 
 Governors are committed to ensuring that the school is inclusive and at the heart of 

the community. They have carefully considered the opportunity to expand the school 
and have evaluated the impact that growth would have. Governors have secured 
stability in staffing, increased the capacity of leaders and ensured that there are high 
expectations for pupils. Governors have been instrumental in creating a culture which 
is about removing barriers to learning by quickly addressing need, particularly when 
learning English as an additional language.  

 
Safeguarding 

 
 The arrangements for safeguarding are effective. Leaders take their responsibilities for 

the protection and care of pupils very seriously. They ensure that there is a strong 
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culture of keeping pupils safe. Leaders have put clear systems in place for safeguarding 
pupils. Regular training and updates about safeguarding support staff in being alert to 
possible signs of concern that pupils may present. Staff report concerns promptly to 
the designated safeguarding leaders who swiftly take effective action.  

 Staff are very knowledgeable about the community they serve. This helps them to be 
aware of any potential risks and provide appropriate support for vulnerable families. 
The school works effectively and tenaciously with external agencies to provide suitable 
care for pupils.  

 

Quality of teaching, learning and assessment Good 

 
 Teachers are skilled and have good subject knowledge. Because of the very effective 

and sensitive systems that leaders have put in place, staff know their pupils and their 
learning needs well. They use this knowledge effectively to focus their teaching on 
what pupils need to succeed. Because of this, pupils overall make at least good 
progress. However, although teaching is generally strong, there are occasions when 
staff expectations are not consistently high. This can result in a slowing in the pace and 
a reduction in the depth of learning. This is particularly the case for most-able pupils. 

 Pupils want to learn. They take real pleasure in learning and rise to the challenge of 
staff’s generally high expectations. They have pride in their work and presentation is 
generally good, particularly in key stage 2. 

 Relationships among pupils and between adults and pupils are open, enthusiastic and 
kindly. The atmosphere in the school’s attractive classrooms, where learning materials 
are readily at hand, is calm yet lively. Pupils respond promptly and in detail to staff 
requests and questions. Pupils work well together. 

 Pupils, who spend some of their time learning in The Bridge, the school’s on-site short 
intervention provision, make very strong progress. This is because of the quality of 
teaching. Staff expectations are high and relationships are strong and trusting. The 
work is accurately focused to meet pupils’ needs and enables them to make rapid 
progress in their classes. Pupils take real delight in their learning and are rightly proud 
to talk about their success. 

 Staff use questioning well to draw out detailed responses from pupils. Inspectors saw 
many examples of teachers and teaching assistants using insistent, yet kindly, 
questioning to link the current topic to previous learning. As a result, the questioning 
deepens and develops pupils’ understanding. For example, in a Year 5 learning 
challenge art session, the teacher deftly supported a pupil with focused questioning. He 
reflected in class discussion on a Brazilian artist’s use of primary colours and symmetry. 
Pupils were enthralled. 

 Staff are alert to the needs of their pupils. They monitor the effect of their teaching, 
carefully during lessons. Because of this, they promptly praise good work and address 
misconceptions. In a Year 3 mathematics lesson, for example, it was clear that a 
sizable group of pupils had not quite grasped some aspects of estimation. The teacher 
addressed the whole class with a sharp explanation and a pupil-led example of good 
practice. As a result, the learning moved on rapidly. 
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 There is strong set of effective and school-wide approaches to learning and 
assessment. These approaches encourage pupils to develop their independence and 
resilience as learners. For example, pupils have time during their lessons to respond to 
focused, colour-coded comments from their teachers in their books. Teachers’ 
comments are succinct and help pupils know exactly what they need to do next to 
improve. 

 Teaching assistants are well deployed. They have a positive impact on learning and on 
pupils’ well-being. They support pupils effectively and help remove barriers to their 
learning. They do this by keeping them on track and focused on the task in hand. The 
majority of teaching assistants show high levels of skill, particularly in the use of 
questions. 

 The teaching of science, across the school, is good. Pupils’ science books, especially in 
key stage 2, show clear evidence of pupils’ writing and presenting data in an 
appropriately scientific manner, using specialist vocabulary and diagrams.  

 The whole-school approach of using speech in the improvement of reading and 
writing is having a very positive effect on pupils’ skills and confidence as writers and 
readers. Pupils enjoy making links between what they read and the ways the writers 
use language to create effects. For example, in a Year 2 class, a group of pupils 
working with a teaching assistant were very keen to explore how the word ‘raging’ 
created effects in a description of the Great Fire of London that they had been 
reading. 

 The teaching of reading is effective. Inspectors saw examples of skilled teaching of 
phonics. Pupils respond well to the detailed, multi-sensory approach, high expectations, 
skilled actions and questioning of both teachers and teaching assistants. Pupils’ 
learning and confidence developed at a quick pace in the phonics sessions that 
inspectors saw during the inspection. The books that younger readers read at home 
and at school are carefully matched to their phonic knowledge to help ensure that they 
grow in skill and confidence. Teachers in early years and key stage 1 are skilled as 
teachers of reading. However, not all teaching assistants are trained to the same high 
level.  

 Staff provide good support for pupils whose reading is not yet fluent or who speak 
English as an additional language. Because of the skill and vigilance of staff, pupils who 
may be falling behind are quickly identified and their needs met with additional, 
carefully targeted support. The impact of these sessions is rigorously monitored by 
staff to ensure that pupils are getting the precise support they need. Leaders recognise 
the need for further opportunities to engage parents in supporting their children to 
learn. 

 Mathematics is generally well taught. Inspectors saw staff using carefully structured 
work and focused questions to test out pupils’ knowledge and skills and deepen their 
understanding. Pupils responded with enthusiasm, working together and in teams to 
solve problems. The diet of mathematics is varied with an appropriate emphasis on 
problem-solving that uses and tests out pupils’ number and logic skills. The work in 
pupils’ mathematics books shows strong progress. 
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Personal development, behaviour and welfare Good 

 
Personal development and welfare 

 
 The school’s work to promote pupils’ personal development and welfare is good. Pupils 

are confident and self-assured. They understand about equality and demonstrate 
respect for cultural diversity and religious backgrounds which are different from their 
own.  

 When pupils join the school, they are quickly assessed to identify any potential barriers 
to their learning. When support for pupils’ social and emotional development is 
required, staff are quick to respond. This helps pupils to be more successful in their 
academic studies.  

 Leaders have been proactive in making sure that pupils have a secure understanding of 
what constitutes bullying and how to respond, should it occur. Consequently, pupils say 
that bullying is rare. Pupils say that the adults in school take great care of them and 
make them feel safe.  

 The Bridge provides valuable support for vulnerable pupils and those who are new to 
English. Here, pupils are provided with highly focused support, often on a one-to-one 
or small-group basis. Staff work with families and support teachers in how to best 
assist the pupils when they are integrated back in class with their new friends.  

 Older pupils question and explore how British values, such as the rule of law, affect 
people both in school and beyond. Younger pupils discuss and consider issues such as 
respect. One said, ‘You can’t tell someone’s religion by the colour of their skin – you 
have to ask them.’ Pupils demonstrate their skills of debate and demonstrate tolerance 
when contemplating the views of others.  

 A range of visitors, including the fire service and charitable organisations, complement 
the curriculum for safety and make sure that pupils hear regular messages about how 
to be safe and manage risks. Pupils can confidently describe how to keep themselves 
safe when using the internet. They talk about the importance of personal privacy and 
understand the risks when using live internet chat.  

 Pupils are encouraged to participate in a wide range of opportunities and experiences 
which are on offer such as after-school clubs. Roles in school, such as leading 
lunchtime activities with younger friends, give older pupils a sense of responsibility. 
The school council makes a valuable contribution to pupils’ understanding of being 
involved in decision-making. Through the IntoUniversity programme, pupils work with 
graduates to support their learning in school. The scheme confirms the school’s 
commitment to develop pupils’ high aspirations of the next stages of their education.  

 A welcoming breakfast club, open to all pupils, is well attended. It provides pupils with 
a prompt start to the day and offers a healthy breakfast. This means that pupils are 
ready to learn well when school begins.  

 
Behaviour 

 
 The behaviour of pupils is good. Leaders have worked hard to set high expectations for 

pupils’ behaviour. The strategies, which have been quickly implemented by leaders in 
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the remodelled building, have been consistently and rigorously applied by all staff. This 
means that pupils have a clear understanding of the choices they make and the 
consequences that follow. They value the DREAMS rewards system and respond well to 
the incentives. Consequently, there is a calm and purposeful atmosphere in school. 
Pupils move around school sensibly, showing respect for each other. They say ‘good 
morning’ to visitors and politely hold doors open.  

 In the few instances when a pupil makes the wrong behaviour choice, a discussion 
about the rule which has been broken, and the impact on others, is enough to address 
almost all situations. Staff are trained regularly in applying the school’s behaviour 
policy. Leaders check pupils’ behaviour routinely and intervene early to ensure that all 
are well supported. Leaders’ preventative and responsive approach prevents poor 
behaviour from escalating. There have been no fixed-term exclusions in the current 
school year.  

 Pupils behave well in lessons. On the infrequent occasions where low-level disruption 
begins, it is attended to immediately and subtly. Consequently, it does not have a 
negative impact on the learning of others.  

 Attendance, while below the national average, is improving. The improvement shows 
the impact of leaders’ diligent work with families in raising their awareness of the 
importance of good attendance. During religious festivals, the school works in close 
partnership with local religious leaders to support pupils’ good attendance at school. 
Through this strong link, leaders demonstrate their understanding of, and absolute 
commitment to, joint working that puts the welfare of children and young people at its 
heart.  

 Persistent absence is higher than that found nationally. However, this absence is 
adversely affected by the high number of pupils who leave for an extended period of 
time and later return to school. A few pupils who remain on the school’s roll all year 
are persistently absent. This is because leaders work closely with each identified family 
and this usually results in the pupil no longer being persistently absent.  

 

Outcomes for pupils Good 

 
 Decisive leadership and good teaching have led to significant improvements in pupils’ 

outcomes. This is particularly the case in English and mathematics.  

 Despite significant mobility among the school population, attainment has improved. 
Although recent attainment in national tests remains below average, current rates of 
progress are much stronger and attainment is improving quickly.  

 Pupils are making strong progress, very often from particularly low starting points. The 
school’s own assessment information shows that the longer pupils stay at Hunslet 
Moor, the more they develop their knowledge, skills and understanding and achieve 
well. 

 A significant number of pupils who join the school have little or no English. This is a 
barrier to their reaching the standards typically expected of their age. However, pupils 
and families who arrive at the school during the year are fully and effectively 
supported. Their needs and strengths are carefully assessed and well-focused provision 
put in place. Many of these pupils attend The Bridge. Skilled staff teach basic skills and 
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support pupils to develop their confidence so that they can access the school’s wide 
curriculum. Because of highly effective teaching linked to their specific needs, pupils 
very quickly develop their language skills and make rapid progress.  

 Across the school, pupils with SEND make similar progress to that of their peers. 
Disadvantaged pupils also make good progress. This is because the school is effective 
in providing a highly personalised programme of learning for these pupils.  

 The proportion of pupils reaching the expected standard in the Year 1 phonics 
screening check, while below the average, has improved since the last inspection. It is 
now closer to the national average, especially for pupils who have attended 
continuously since their time in the school’s Nursery.  

 The school’s curriculum is effective because it ensures that links are made with pupils’ 
learning across a range of subjects. Pupils have regular opportunities to reinforce their 
reading and writing skills in a range of purposeful contexts. This supports them in 
making good progress. For example, in science writing books, especially in key stage 2, 
there are many examples of pupils writing scientifically: assessing evidence; drawing 
conclusions and presenting their findings in a clear scientific manner. This work not 
only shows their developing skills as scientific writers, it also shows their developing 
facility with mathematics in science. 

 Pupils’ work across the curriculum is of a good standard across the school. Pupils take 
pride in producing well-presented work which demonstrates their subject-specific skills 
through a wide range of interesting and engaging tasks. This work in other subjects, 
also contributes strongly to their improving attainment in English and mathematics.  

 Reading is a developing strength across the school. It is well and thoughtfully led. The 
recently introduced, whole-school approach has resulted in reading having a high 
profile. The school’s curriculum now gives pupils many more opportunities to develop 
their skills as readers, across a range of subjects. Pupils spoke with inspectors 
enthusiastically about reading and books. Staff encourage not only a love of reading in 
pupils, but also a focus on developing young readers’ skills in identifying the ways that 
writers use language to create effects.  

 

Early years provision Good 

 
 Leadership of the early years is effective. Leaders have high expectations of the team 

of staff working in the provision and they are accurate in their evaluations of their 
effectiveness. They accurately identify clear next steps to ensure continued 
improvement. 

 Systems and routines to identify the differing needs of children are well established. As 
a result, the proportion of children reaching a good level of development by the end of 
Reception, while still below the national average, has improved over time. Current 
children make strong progress from their low, and often very low, starting points. 
Disadvantaged children make strong progress because leaders ensure that the pupil 
premium is targeted effectively and keeps differences between groups of children to a 
minimum. 

 Staff have high expectations and move children’s learning forward rapidly. For 
example, when questioning, staff do not always accept children’s first response, 



 
 

 

 

 
Inspection report: Hunslet Moor Primary School, 28–29 November 2018 

 

Page 10 of 13 

 
 
 

instead, they delve deeper and ask them to explain why. Children rise to this challenge 
because they are enthused and excited to learn.  

 Staff in early years ensure that children have opportunities to explore and enjoy 
spoken language. Staff support this very well in their interactions with children. 
Children are engaged and challenged by staff who pose questions such as ‘How many 
bubbles can you count?’ and ‘Can you sound out this tricky word?’ 

 Teachers’ good subject knowledge, along with the effective use of resources and first-
hand experiences, support children’s phonics development. In the current year, a 
greater proportion of children have made strong progress in phonics. Inspectors saw 
children thoroughly enjoying phonics. They could barely contain their excitement as the 
teacher tapped on the magic suitcase to find out what today’s sound was to be. The 
resulting learning was fun and fast-moving, with all children fully engaged as a result 
of staff’s skills and high expectations.  

 Across the early years, children are exceptionally well cared for. Routines and 
expectations are well established so that children listen carefully to adult instructions. 
Leaders have made sure that children’s welfare requirements are met. All staff are 
vigilant with regard to safeguarding the children in their care.  

 Teachers plan provision well in response to children’s needs, interests and address any 
gaps in their learning. The Nursery and Reception environments were significantly 
upgraded at the start of the current school year. Indoor and outdoor areas provide a 
wide range of opportunities for children to use and apply their newly acquired skills. 
For example, children taking part in a physical activity outside, blowing bubbles, were 
also consolidating their mathematics learning by counting the bubbles they saw. 
Leaders recognise more needs to be done to develop these environments by enhancing 
the richness of language and phonics prompts.  

 Parents are welcomed into school. A stay-and-play event in the Nursery was well 
attended. Parents are very satisfied with the way the school ensures that their children 
settle and thrive in early years. They said that they felt involved in their children’s 
learning. They said that staff are approachable and keen to help. Teaching assistants 
play a vital role in encouraging some reluctant parents to visit school. As local 
community members, their encouragement is both trusted and respected. Parents are 
particularly grateful for text message reminders to invite them to events such as 
celebration assemblies.  
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School details 
 

Unique reference number 107951 

Local authority Leeds  

Inspection number 10047606 

 
This inspection of the school was carried out under section 5 of the Education Act 2005. 
 
Type of school Primary 

School category Maintained 

Age range of pupils 3 to 11 

Gender of pupils Mixed 

Number of pupils on the school roll 409 

Appropriate authority The governing body 

Chair Emma Marshall 

Headteacher Hannah Darley 

Telephone number 01132 717257 

Website www.hunsletmoor.co.uk 

Email address headteacher@hunsletmoor.leeds.sch.uk 

Date of previous inspection 5–6 June 2014 

 
Information about this school 
 
 Hunslet Moor is a much larger than the average-sized primary school. The school has 

recently undergone a complex expansion programme, which has seen 68 additional 
pupils join the school in the current year. A new wing of the school was built in 2017/18 
and the existing buildings were refurbished in 2018.  

 More pupils than average are from minority ethnic groups and the proportion of pupils 
who speak English as an additional language is well above average. The school has 14 
out of the 17 possible ethnic groups represented in its population. 

 The proportion of pupils known to be eligible for additional funding through the pupil 
premium is much higher than average and in the highest 20% of schools nationally. 

 The proportion of pupils with SEND is now lower than the national average. The 
proportion of pupils with education, health and care plans is also below the national 
average. 

   

http://www.hunsletmoor.co.uk/
mailto:headteacher@hunsletmoor.leeds.sch.uk
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Information about this inspection 
 
 Inspectors observed a range of teaching and learning across each phase of the school, 

including the early years provision. A number of these visits were undertaken jointly 
with senior leaders. During observations, inspectors sampled pupils’ books and talked 
to pupils to evaluate their understanding of their current topic and their experience of 
school. 

 Meetings were held with the headteacher, deputy headteacher, assistant headteachers, 
the early years leaders, the special educational needs coordinator and phase leaders. 
Inspectors also met with groups of pupils from key stage 1 and key stage 2, a group of 
governors, including the chair, and talked by telephone to a representative of the local 
authority.  

 Discussions took place with parents at the start of the school day and with a group of 
parents who attended the stay-and-play event in the Nursery.  

 Inspectors scrutinised a sample of pupils’ books from key stages 1 and 2 which covered 
the breadth of the school’s curriculum.  

 Inspectors listened to groups of pupils from Years 2 and 6 read and talked to them 
about their books and experiences of learning to read.  

 Inspectors had lunch with pupils, observed playtime and lunchtimes and noted their 
conduct around the school. 

 Inspectors scrutinised a range of documents including the school’s self-evaluation and 
improvement plans, policies, assessment information, curriculum planning and records 
of checks on the quality of teaching. Inspectors also looked at records of attendance, 
behaviour and safeguarding information. 

 Inspectors took account of the views of 19 staff who completed the staff survey and 
the 36 responses to Ofsted’s pupil survey. There were too few responses to Ofsted’s 
online survey, Parent View, to draw any meaningful conclusions.  

 
Inspection team 
 

Jonathan Chicken, lead inspector Ofsted Inspector 

Mark Evans Her Majesty’s Inspector 

Alison Ashworth Ofsted Inspector 
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Any complaints about the inspection or the report should be made following the procedures set out in the 

guidance ‘Raising concerns and making a complaint about Ofsted’, which is available from Ofsted’s 
website: www.gov.uk/government/publications/complaints-about-ofsted. If you would like Ofsted to send 

you a copy of the guidance, please telephone 0300 123 4234, or email enquiries@ofsted.gov.uk. 

 

In the report, ‘disadvantaged pupils’ refers to those pupils who attract government pupil premium funding: 

pupils claiming free school meals at any point in the last six years and pupils in care or who left care 
through adoption or another formal route. www.gov.uk/pupil-premium-information-for-schools-and-

alternative-provision-settings. 
 

You can use Parent View to give Ofsted your opinion on your child’s school. Ofsted will use the information 

parents and carers provide when deciding which schools to inspect and when and as part of the inspection. 
 

You can also use Parent View to find out what other parents and carers think about schools in England. You 
can visit www.parentview.ofsted.gov.uk, or look for the link on the main Ofsted website: 

www.gov.uk/government/organisations/ofsted. 

 
 

 
 

The Office for Standards in Education, Children’s Services and Skills (Ofsted) regulates and inspects to 
achieve excellence in the care of children and young people, and in education and skills for learners of all 

ages. It regulates and inspects childcare and children’s social care, and inspects the Children and Family 

Court Advisory and Support Service (Cafcass), schools, colleges, initial teacher training, further education 
and skills, adult and community learning, and education and training in prisons and other secure 

establishments. It assesses council children’s services, and inspects services for children looked after, 
safeguarding and child protection. 

 

If you would like a copy of this document in a different format, such as large print or Braille, please 
telephone 0300 123 1231, or email enquiries@ofsted.gov.uk. 

 
You may reuse this information (not including logos) free of charge in any format or medium, under the 

terms of the Open Government Licence. To view this licence, visit www.nationalarchives.gov.uk/doc/open-

government-licence/, write to the Information Policy Team, The National Archives, Kew, London TW9 4DU, 
or email: psi@nationalarchives.gsi.gov.uk. 

 
This publication is available at www.gov.uk/ofsted. 

 
Interested in our work? You can subscribe to our monthly newsletter for more information and updates:  

http://eepurl.com/iTrDn. 

 
Piccadilly Gate 

Store Street 
Manchester 

M1 2WD 

 
T: 0300 123 4234 

Textphone: 0161 618 8524 
E: enquiries@ofsted.gov.uk 

W: www.gov.uk/ofsted 
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